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“T 

บทคัดยอ 

งานวิจัยฉบับนี้เปรียบเทียบรูปแบบการสอนท่ีใชอุปกรณการสอน และตำราเรียนเปนสื่อในการกระตุน 

ใหผูเรียนพัฒนาทักษะทางดานภาษา โดยเฉพาะทักษะการฟงและการพูด รูปแบบการสอนสอง 

รูปแบบในการวิจัยนี้ คือ การสอนแบบด้ังเดิมที่ยึดตำราเรียนเลมใดเลมหนึ่ง และการสอนแบบสื่อสาร

ที่ยึดผูเรียนเปนศูนยกลาง โดยใช ‘อุปกรณชวยสอนเนนการสื่อสารตามความตองการของผูเรียน’ 

หรือที่ผูวิจัยใชชื่อยอวา ‘CCIAs’ ที่ผลิตขึ้น ดวยความเช่ือที่วา ภาษาเปล่ียนแปลงตลอดเวลา ผูวิจัย

ไดออกแบบ ‘CCIAs’ เพื่อใชเปนอุปกรณอเนกประสงคครบวงจร บรรจุเน้ือหาที่สรางขึ้นโดยยึดความ 

ตองการของนายจาง และความสนใจอยางแทจริงของนักศึกษาเปนหลัก ย่ิงไปกวานั้น อุปกรณ 

ชวยสอนดังกลาวพัฒนาขึ้นใหสอดคลองกับวัตถุประสงคในการวัดผลประเมินผลการเรียนการสอน 

ผลที่ไดจากการวิจัยเปนไปตามสมมติฐานที่ตั้งไว กลาวคือ มีความตางในผลสัมฤทธิ์ทางการเรียนรู 

ของผูเรียนทั้งสองกลุมอยางมีนัยสำคัญ เมื่อนำความไมเทาเทียมกันของพื้นฐานภาษาอังกฤษ (Ratio  

Change) มาวิเคราะหรวมดวย ขอคนพบสะทอนใหเห็นวา ปจจัยที่ชวยพัฒนาความสามารถในการ 

เรียนรูภาษาของผูเรียนสวนหนึ่งนั้น คือ การปรับปรุงสื่ออุปกรณการเรียนการสอนใหสอดคลองกับ 
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การใชงานดานภาษา รวมถึงความหลากหลายในการเลือกใชเนื้อหาที่เหมาะสมกับผูเรียน จากตำรา

เรียนตางๆ ในฐานะที่เปนอุปกรณการสอนหนึ่งเชนกัน 

คำสำคัญ: อุปกรณชวยสอนเนนการสื่อสารตามความตองการของผูเรียน  การสอนแบบด้ังเดิม  

 การสอนแบบเนนวิธีการสื่อสารโดยผูเรียนเปนศูนยกลาง 

Abstract 

This study compares two teaching approaches where audio-visual instructional  

materials and a textbook were used as a means to encourage students to improve  

their language skills – listening and speaking in particular. The two approaches  

employed in this research were the Traditional or Classic Approach with a textbook  

and the Communicative Approach with ‘Custom-designed Communicative-based  

Instructional Aids’ or CCIAs. Believing that language itself is dynamic, the researcher  

designed the CCIAs as all-in-one instructional aids containing the contents based on  

employers’ needs and students’ real interests. Moreover, the audio-visual instructional  

materials were developed to support the contents as well as the assessments. The  

research outcomes supported the hypotheses set when “the ratio change” (the  

subjects’ different backgrounds of English) was brought into consideration. That is; the  

listening and speaking proficiency of the two samples were significantly different. This  

indicated that improving students’ ability to learn new languages can be defined as  

the improvement of audio-visual instructional materials, as well as a variety of choices  

in selecting appropriate contents from different textbooks to be used as “teaching  

tools.” 

Keywords: The Custom-designed Communication-based Instructional Aids (CCIAs),  

 The Traditional or Classic Approach, The Communicative Approach 
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Introduction 

 Learning and teaching English language 

in terms of listening and speaking skills has  

become a serious topic which has been  

discussed in most Asian countries. In  

Thai land, Engl ish language plays an  

important role as a crucial means to a  

student’s successful future career and to  

further his or her own education abroad.  

However, even though students realize how  

important English language is to their  

success, it is still difficult for them, as  

learners, to acquire the language effectively.  

The problems of learning foreign language  

partly come from a serious mismatching of 

learning styles of students in a class and  

the teaching styles of the instructor. This 

results in students’ passive behavior in 

class, poor scores on tests and especially  

their dropouts (Schmeck, 1988 cited in Felder 

and Henriques, 1995: 21) Moreover , 

instructors confronted by low test grades, 

unresponsive or hosti le classes, poor 

attendance, and dropouts, may become 

overly critical of their students (making 

things even worse) or begin to question 

their own competence as teachers (Felder 

and Henriques, 1995: 21-22).  

 To solve these learning and teaching  

problems, Sato and Kleinsasser (1999: 511- 

512) have studied what should be the most  

appropriate method for ESL learners. Among 

several language teaching approaches 

introduced, the Communicative Approach is 

considered to be priority.  

 When comparing the Communicative  

Approach to the Traditional or Classic  

Teaching Approach in terms of teachers’  

roles in the classroom, it’s quite obvious 

that teachers in communicative classrooms 

will find themselves talking less and listening 

more - becoming active facilitators of their 

students’ learning (Larsen-Freeman, 2000: 

140-149). The teacher sets up the exercise,  

but because the students’ performance is  

the goal, the teacher must step back and  

observe, sometimes acting as a referee or a  

mentor. A classroom during a communicative 

activity is far from quiet, however. The  

students do most of the speaking, and  

frequently the scene of a classroom during  

a communicative exercise is active, with 

students leaving their seats to complete  

a task. According to CLT theory, individual 

learners possess unique interests, styles, 

needs, and goals that should be reflected in  

the design of instructional methods (Savignon, 

1991: 265-270). Therefore, teachers are to  

develop materials based on the needs of a  

particular class. Students are made to feel  

secure, unthreatened, and non-defensive in  

a CLT classroom, so teachers using CLT  

should avoid adopting a teacher-centered,  

authoritarian posture (Taylor, 1983: 72-80). 
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 On the contrary, Rao (1996: 461-463)  

summed up teachers’ roles in traditional  

teaching classrooms in the art ic le  

“Reconciling Communicative Approaches  

to the Teaching of English with Traditional  

Chinese Methods” that the teacher has sole 

authority in the classroom and therefore  

should not be questioned, interrupted, or  

challenged. The judgment of the teacher is  

final and the students’ job is to take down  

those judgments and memorize them after  

class. Moreover, language is seen as  

governed by grammar, just as the universe  

is governed by sacred laws in the classics.  

A great satisfaction is felt in sentences that  

can be logically explained and justified by  

grammar.  

 This study focuses on the comparison  

between the two teaching approaches-using  

the Custom-designed Communication-based  

Instructional Aids or CCIAs based on the  

Communicative Approach and using a  

selected commercial textbook based on the  

Traditional or Classic Approach- to evaluate  

which one will result in students’ listening  

and speaking proficiency and to reflect the  

comparative picture of the two teaching  

styles as well as to assure how important  

the CCIAs are in classrooms. The details of  

the two teaching approaches are presented  

as follows:  

 The CCIAs designed by the researcher  

to serve UTCC students’ needs were  

used as instructional materials for the  

Communicative Approach instead of a  

commercial textbook. The instructional aids  

function as an all-in-one teaching aids  

containing a course outline, detailed lesson  

plans, contents based on topics listed in the  

course objectives, audiovisual materials, and  

evaluation forms. Moreover, in order to make  

the CCIAs more valid and reliable, the  

advice and the feedbacks from the research  

advisors and the foreign teachers who  

have already employed the CCIAs in their  

classrooms in a trial period were collected  

as an important data for the instructional  

aids improvement. 

 As we know, students in most of Thai  

private universit ies are considered as  

students who are disappointed with their  

entrance exam results. Their background  

of Engl ish language is around lower  

intermediate or intermediate level. Therefore,  

all the classroom activities of the CCIAs  

were designed as student-centered 

activities. The assigned teacher, Mr. Mark 

Spencer worked as a learning facilitator 

encouraging his students to use English  

in class freely. The students’ grammatical 

errors were corrected only when necessary. 

The most important thing the teacher kept 

in mind was to create friendly and lively 

atmosphere in learning English for students. 
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As a designer of ‘CCAIs’, the research is 

confident that a user-friendly, tailor-made, 

and student-centered instructional aids can 

solve the problems of teaching English 

listening and speaking at UTCC in terms  

of students’ low motivation, their lack of 

confidence and uninteresting teaching styles 

and materials.  

Purpose of the Study 

 To compare English listening and  

speaking proficiency of the treatment group  

using the CCIAs based on the Communicative 

Approach and that of the control group using 

a commercial textbook and its instructional  

materials based on the Traditional or Classic  

Approach. 

Research Hypothesis 

 The score of listening and speaking  

proficiency of the students who studied with  

the Communicative Approach using CCIAs  

will be higher than that of the students  

who studied with the Traditional or Classic  

Approach using a commercial textbook.  

Expected Benefits of the Study 

 It is anticipated that the benefits of  

the study would improve students’ learning  

potential, create teachers’ teaching motivation, 

encourage teachers to produce and develop  

more efficient teaching materials. 

Operational Definitions of Terms 

 In this study, three operat ional  

definitions of terms are introduced: 

 1. ‘The Communicative Approach using  

Custom-designed Communicative-based  

Instructional Aids’ or ‘CCIAs’ refers to a  

teaching style which considers learners as  

a learning center, and teachers are as  

facilitators. In addition, the instructional aids  

employed in the classroom are designed to  

serve UTCC students’ needs in listening and  

speaking skills learning. The CCIAs include a  

course outline, contents for students, Power 

Points for teachers, audio-visual materials, a  

teaching guide booklet, a course calendar,  

a CCIAs evaluation form for teachers and  

detailed lesson plans stating the objectives,  

skills utilized (class activities), teaching  

materials, time required, lesson procedures,  

assessments, and suggested follow-ups. The 

CCIAs are well-organized in a package with 

the details on its front cover so it is user-

friendly and practical instructional aids for 

teachers. 
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 2. ‘The Traditional or Classic Approach  

using a Commercial Textbook’ in this study  

refers to the teaching style which a teacher  

uses a selected commercial textbook and  

its instructional materials in class based on 

a traditional style. This traditional style can 

be defined as the teaching style that the  

teacher leads the classroom, the teaching 

focus is on grammatical correctness, the  

teacher is the one who corrects the  

grammatical points for the students, and  

the students memorize all the grammatical  

judgments after class. Therefore grammatical  

awareness is considered to be an important  

aspect in class, and the classroom activities  

are in control of the teacher in a friendly  

atmosphere.  

 3. ‘The Ratio Change’ is the different  

background of English of the control group  

and the treatment group analyzed from their  

grade results of the pre-requisite course of  

the experiment one. The grade results were  

analyzed by comparing all grade result  

levels ranging from A, B+, B, C+, C, D+, and D  

in order to statistically calculate for the 

difference of the average percentage. From 

the statistical analysis, the difference of the 

average is 18.83%. Therefore the 18.83 

percent difference was employed as the 

additional percentage in statistical analysis 

for the treatment group in every aspect. 

Methodology  

Research Design: 

 This study was primarily designed to  

make the comparison of the control and the  

treatment groups reliable in terms of the  

controlled variables including the equivalent  

background of English, the maximization of  

teaching procedures based on the two 

teaching styles, the selected classrooms,  

the assigned teacher, the contents, and the  

assessments employed in the study. The  

details are as follows: 

 1. Equivalent background of English - 

The variable in terms of students’ background 

of English could not be controlled because  

the groups of students were divided  

primarily by using the overall scores they  

got when having the entrance examination.  

However, to make the statistical analysis of  

this study reliable, the ratio change – the 

difference of the background of English for 

Communication 3, the pre-requisite course 

of English for Communication 4, between 

the control and the treatment groups – was 

employed as a means of the statistical 

analysis.  

 2. The selected classrooms - The two  

classrooms for this study were selected  

equivalently in terms of size, periods of  

teaching, facilities, light etc..  
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 3. The assigned teacher - Mr. Mark  

Spencer was assigned to be the only  

teacher of the two groups. 

 4. The maximizat ion of teaching  

methods based on the two teaching styles -  

The control group was taught by using a  

commercial textbook and its instructional  

materials based on the Traditional or Classic  

Approach, and the treatment group was  

taught by using the CCIAs based on the  

Communicative Approach. The detailed 

teaching methods of the two groups were 

presented in the lesson plans prepared by 

the research for the treatment group and by 

Mr. Spencer for the control group to cover 

the topics assigned to teach and to achieve 

the same key performance objectives. The 

assigned topics which are considered to  

be important for their future career are 

Gathering Information for Job Interview, 

Mock Interview, and Oral Presentation. Each 

lesson plan includes lesson objectives, skills 

utilized (class activities), teaching materials, 

time required, lesson procedures, lesson 

assessments, and suggested follow-ups. The 

details in each aspect of the lesson plan 

were the same. However, the skilled utilized 

such as group discussion, listening, etc. 

have to be based on specific approach set 

for each group. Also, the teaching materials 

for the control group were from the selected 

commercial textbook, whereas those for the 

treatment group were from CCIAs. In terms 

of lesson procedure, Mr. Spencer was 

allowed to create his own teaching steps 

freely with the focus on teaching for 

grammatical accuracy in a fr iendly 

classroom atmosphere, while the teaching 

steps for the treatment group were designed 

to encourage the students to use English 

without thinking much ser iously on 

grammatical errors, and Mr. Spencer’s roles 

in this group was as a classroom facilitator.  

 5. The assessments -To make the  

assessments reliable, the test equivalency,  

the attendance criteria, and the group work  

assignments of the two groups were strictly  

controlled as follows: 

  - The listening and speaking tests -  

The same listening and speaking test sets  

employed with the two groups are the script  

for the 10-per cent listening test, the two  

versions of the listening test exam paper,  

the audio CD for the listening test, the list of  

job interview questions for the 10-per cent  

speaking test, and the mock interview  

evaluation form. 

  - The attendance criteria - The  

same criteria in attendance check which is  

checking students’ presence in class for not  

less than 80% of the total course attendance 

was used. 

  - The group work assignments -  

The topics assigned as students’ group  

work in the two groups were the same 
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which are selecting a suitable job based on  

job ad listening techniques studied in class  

and making a group presentation about a  

selected company in Thailand using the  

presentation expressions studied . 

Data Collection: 

 The data collected for this study are  

1) the students’ grade results and some  

personal information such as sex, age,  

locations and types of their secondary  

schools which were kept as a primary record 

and 2) four assessment tasks - including  

listening and speaking tests, one assignment, 

and class attendance check. The test scores  

were submitted by the instructor to the  

researcher after each test was conducted.  

Data Analysis: 

 The data collected in this study was  

analyzed by using T-test model analysis,  

Chi-square Test, and Contingency Coefficient 

Test. The tests were employed to determine  

the effects of the listening and speaking test  

scores and gender, types of secondary  

school, age, and locations of secondary  

school of the control group and the treatment 

group. The standard for significance in this  

study is p < 0.05 or 0.10. 

Research Outcomes 

 The research outcomes in Table 1 

revealed the average grade results of 

English for Communication 3 earned by the 

two groups which represented the average 

of the control group (2.65%) was higher 

than that of the treatment group (2.23%). 

This accounted for the ratio change (the 

different background of English) of 18.83 

percent. As a result, it could be concluded 

that the control group’s background of 

English was significant higher than the 

treatment’s. Therefore, the control group’s 

superior English background of 18.83 

percent was used as a percentage 

compensation for the statistical analysis of 

the treatment group in this study.  



ปรียานุช จันทรประเสริฐ 

127วารสารวิชาการ มหาวิทยาลัยหอการคาไทย ปที่ 31 ฉบับที่ 3 เดือนกรกฎาคม - กันยายน 2554 

 Table 2 indicated the means gained  

from the speaking test of English for 

Communication 4 in the control group was 

9.0, while in the treatment group was 8.9. 

Even though the figures in the control group 

were a little higher than in the treatment 

one, the T-test value (1.274) and P-value 

(0.214) showed no statistical significance. 

Table 2 also indicated that the means 

gained from the listening test of English for 

Communication 4 in the control group was 

8.8, while in the treatment group was 8.6. 

Even though the figures in the control group 

were a little higher than in the treatment 

one, the T-test value (1.642) and P-value 

(0.107) showed no statistical significance. 

However, when the rat io change was 

considered, it could be claimed that the 

improvement in listening and speaking skills 

of the treatment group was higher than the 

control group. 

Table 1 The Ratio Change (The Different Background of English) 

Grade Results of 
English for Communication 3 

Ratio Change (%) 
The Control Group The Treatment Group 

A+ 

B+ 

B+ 

C+ 

C+ 

D+ 

D+ 

Total 

Average 

Ratio Change (%) 

Std. Deviation 

111.8 

11.8 

23.5 

20.6 

14.7 

114.7 

12.9 

1100.0 

2.65 

118.83 

0.8306 

113.9 

113.9 

111.5 

130.8 

126.9 

111.5 

111.5 

100.0 

2.23 

100.00 

0.7380 
T-test 2.018 

P-value 0.048 

Meaning Significance 
*Significance level at 0.05 
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 In Mr. Mark Spencer’s point of view  

expressed in the interview (about his role as  

a teacher for the treatment and the control  

groups of the study), the employment of the  

CCIAs in class could help improve UTCC  

students’ English listening and speaking  

skills significantly. Mr. Spencer added that  

since the CCIAs were designed from their  

needs, the students found it interesting for  

them to be involved in classroom activities.  

Furthermore, without much grammatical  

accuracy, they were brave enough to speak  

English with their friends and their teacher 

in class.  

 While as the teacher of the control  

group, Mr. Spencer was assigned to use  

a commercial textbook based on the  

Traditional or Classic Approach, and the  

textbook were required to cover the same  

topics and to achieve the same key 

performance objectives as mentioned in the 

previous teaching approach. However,  

he was allowed to choose a commercial 

textbook (intermediate level) freely to serve 

the topics and the objective set. The 

classroom activities were as suggested in  

the teacher’s guidebook as well as the  

teaching materials. Mr. Spencer played an  

important role in class and the classroom  

activities were in his control. Even though  

students’ grammatical mistakes were taken  

seriously by the teacher, the classroom  

atmosphere was still friendly. Based on the  

interview, Mr. Spencer quite agreed that 

the student’s proficiency in terms of listening  

and speaking wasn’t improved much. The  

reason for this is partly because of their  

being afraid of making grammatical mistakes  

when speaking.  

 To reflect how CCIAs played much  

important role in the students’ listening and  

speaking proficiency, it is necessary for the  

researcher not to report only the research  

outcomes, but also to present the conceptual 

framework in designing the CCIAs and  

the benefits when compared to the other  

teaching approach as well. 

 The conceptual framework in designing  

the CCIAs - The design was from the  

Table 2 The Comparison of Mean, Standard Deviation, T-Test, and P-Value of the Scores 

Group Dependent  
Statistics 

Mean Std. Dev. T-test P-value Meaning 

The Control Group Eng 4 Speaking 
Test Scores 

9.0 0.250 1.274 0.214 Non-significance 
The Treatment Group 8.9 0.489  

The Control Group Eng 4 Listening 
Test Scores 

8.8 0.561 1.642 0.107 Non-significance 
The Treatment Group 8.6 0.359  
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concept of how to facilitate teacher roles in 

classroom and to encourage students to be 

involved in an English class willingly and 

happily, and more importantly, how to make 

teaching equivalent for all learners.  

 St imulated by a lot of students’  

feedbacks about nonequivalent teaching  

materials and styles which resulted in their  

unfair grade results, the researcher, as a  

coordinator of English for Communication 4  

course at that time, realized that to solve  

the problem, detailed teaching preparation  

such as lesson plans, audio-visual 

instruct ional mater ials , assessments,  

contents for students and teachers, criteria  

for tests, assignments and class attendance  

check were needed in order to provide  

student the same teaching standard.  

However, with the limitation of time available, 

the idea of inviting all instructors of the  

course to design the course teaching  

and evaluation were not reached. Therefore, 

the researcher designed the CCIAs to  

serve UTCC students’ needs, Business  

Administration students in particular.  

 The benef i ts of the CCIAs when  

compared to the other teaching approach -  

With a careful selection of contents, audio- 

visual materials production, and suitable  

criteria for listening and speaking test as  

well as criteria for assignments, and class  

attendance check to meet UTCC students’  

needs of learning Engl ish, the CCIAs 

became a better tools for improving UTCC 

students’ listening and speaking skills. 

Moreover, some advice and suggestions 

gathered from the research advisors and  

the teachers employed the CCIAs in a trial 

period to improve the instructional aids 

could make the CCIAs well-accepted as a 

means to improve UTCC students’ listening 

and speaking proficiency. In brief, the 

custom-designed instructional aids to meet 

UTCC students’ needs in learning English 

together with the communicative-based 

design are the advantageous aspects 

in employing the CCIAs in classroom. 

Moreover, with a similar environment and 

students’ background of English, this study 

is beneficial for learning and teaching 

English in other Thai private universities  

as well. 

Discussions  

 Based on the statistical results stated 

in the research f indings sect ion, the 

researcher developed the fol lowing 

discussions to match the sequences of the 

research hypotheses as follows: 

 “If listening and speaking proficiency  

is related to appropriate instructional  

material usage, then teaching the two  

ski l ls using the ‘CCIAs’ based on the  

Communicative Approach will result in  
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students’ higher learning proficiency when 

compared to teaching the two skills using a 

commercial textbook and its instructional 

materials based on the Traditional or Classic 

Approach.” 

 Table 2 showed that the means of the  

listening and speaking test scores earned by  

the control group and the treatment group  

were not different. However, it was proved  

significantly that the English background of 

the control group was higher than the 

treatment group (See Table 1). Therefore, 

even the means revealed non-significance, 

the improvement in listening and speaking 

skills of the treatment group through the use 

of the CCIAs could be claimed to be higher 

than the control group.  

 Earlier researchers found the results  

supporting the idea of language learning  

proficiency through the use of the creative  

instruct ional mater ials based on a  

communicative approach. In his study on  

“An evaluative study of the relationship 

between instructional differences and 

learning outcomes: A survey-based and 

experimental study of a more communicative 

approach to language teaching in a  

traditional setting,” Tuncel (2006: 132-152) 

found out that the addition of a communicative 

element led to higher student achievement  

in measuring their test scores, and later  

in their specialist studies. On the contrary, 

Jones (1992: 178-190) concluded in his 

study on “Comparison of Instructional 

Strategies for Teaching English in a Taiwan 

College: Traditional Chinese Approach VS. 

Natural Language Approach” that students’ 

oral skill tended to improve through the  

use of natural method (a communicative 

approach) while students’ writing skill was 

improved by the Tradit ional Chinese 

Approach. 

 As a teacher of the control and the  

treatment groups, Mr. Spencer strongly  

agreed that the ‘CCIAs’ could be employed  

as all-in-one instructional aids to help  

improve students’ listening and speaking  

skills effectively. He, however, believed that 

careful selection of contents from different 

commercial textbooks and supplementary 

teaching materials such as CDs, cassettes, 

etc could also possibly be a means to 

motivate language learners. This was 

supported by the positive response of the 

control group and the treatment group to 

the questionnaire about the satisfaction of 

the contents and the instructional materials 

employed in the study. Therefore, further 

studies should be focused on the careful 

selection of the contents from different 

commercial textbooks and the use of  

the appropriate supplementary teaching 

materials as a means to solve language 

learning problems. In addition, other aspects 

such as gender, age, school locations, and 



ปรียานุช จันทรประเสริฐ 

131วารสารวิชาการ มหาวิทยาลัยหอการคาไทย ปที่ 31 ฉบับที่ 3 เดือนกรกฎาคม - กันยายน 2554 

types of schools should be considered  

as interesting factors affecting language 

learning.  

Recommendations for Future 

Research 

 Teaching listening and speaking skills  

through the use of the CCIAs was pointed  

out in this study to be as a vital tool to  

help the students who had lower English  

background improve themselves proficiently.  

It will be beneficial if future researches  

focusing on teaching reading and writing 

skills through the use of certain creative 

sets of instructional materials are conducted. 

Moreover, the comparison of teaching 

approaches that are appropriate for teaching 

the two skills should be considered as well. 
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